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Introduction

Students with disabilities have fewer opportunities
for peer engagement (~9% less than peers).
Social participation is critical for communication,
cooperation, and friendship development.

Results

Participation: SE01 attended 5/6 sessions (90%)

Social outcomes: increased turn taking, cooperative

play, initiative in interactions
Teacher feedback: program well- organized,

Survey Question

Summary of Responses

Example/Notes

Planning and organization

3 “Excellent”, 1 “Good”

Activities developmentally
appropriate

All “Yes, completely”

Challenges in pairing students

Mostly none; minimal in one case

General education teachers flexible; pairings
worked well

Observed social interaction
Improvements

3 “Some improvement”, 1
“Significant improvement”

Changes in communication skills of
students with disabilities

1 “Significant improvement”, 3
“Some improvement”

Most engaging activities

Color by number, ABC matching,
hands-on activities

Students excited to share work

Least engaging activities

Letter or ABC bingo

SEO1 initially resistant; improved after repeated
sess1ons

Typically developing student
response

All “Very positive”

Changes in peer attitudes (e.g.,
inclusiveness, empathy)

2 “Few changes”, 2 “Many changes™

Examples: increased patience, cooperative
behavior, following peer suggestions
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 Formative evaluation: refine objectives,
prepare materials (Weeks 1-3)

* Process Evaluation: track enrollment,
attendance, observations, staff feedback
(Weeks 4-11)

* Preliminary Outcome Evaluation:
observations and surveys (Weeks 11-13)

* Reverse inclusion buddy program promotes social
skills and peer engagement for students with and
without disabilities
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