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• Students with disabilities have fewer opportunities 

for peer engagement (~9% less than peers).

• Social participation is critical for communication, 

cooperation, and friendship development.

• Reverse inclusion: typically developing peers join 

special education classrooms to promote 

engagement

• SBOTs design programs embedding social skills in 

meaningful, authentic classroom activities.

• Theoretical framework: PEOP mode (Person-

Environment-Occupation) + Tier 2 RTI (small group 

peer interventions)

• Site: Northport Elementary, K-2 special education 

classroom

• Participants: 1 student with disabilities (SE01) + 1 

peer buddy (PB01); 4 teacher/staff; 2 parents

• Program: 6-week buddy program, hands-on/play-

based activities (e.g., color by number, ABC 

matching)

• Phases:

• Formative evaluation: refine objectives, 

prepare materials (Weeks 1-3)

• Process Evaluation: track enrollment, 

attendance, observations, staff feedback 

(Weeks 4-11)

• Preliminary Outcome Evaluation: 

observations and surveys (Weeks 11-13)

• Participation: SE01 attended 5/6 sessions (90%)

• Social outcomes: increased turn taking, cooperative 

play, initiative in interactions

• Teacher feedback: program well- organized, 

observed SE01 gains in confidence and 

engagement

• Parent feedback: children enjoyed program; 

observed improved communication, empathy

• Reverse inclusion promotes social participation, 

peer engagement, and inclusion in small group 

settings.

• Environmental-centered interventions support skill 

development more effectively than deficit-focused 

approaches.

• Peer buddies model positive social behaviors; 

SBOTs support teachers in program delivery.

• Program strengths: structured, hands-on activities, 

supportive environment, feasible in classroom

• Limitations: small sample size, short duration

• Reverse inclusion buddy program promotes social 

skills and peer engagement for students with and 

without disabilities

• Supports OT collaboration with teachers to embed 

social participation in classroom activities

• Future steps: expand peer pairs, increased 

frequency of sessions
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